Post 9-11 Southeast Asian Identity, Character Study in Mohsin Hamid’s 

The Reluctant Fundamentalist

Grades: High School. This unit is particularly suited to AP English III or IV, as well as Pre-AP English II.
Suggested Curriculum Area: English, with possible connections to Social Studies
Duration: The unit is designed to last four weeks. It is organized into forty-five minute time frames to accommodate both composite and block schedules. Depending on students’ progress, the unit may be lengthened to include broader attention to post 9-11 issues such as racial profiling, documentary viewing or comparative analysis of characters based on contemporary non-fiction readings. Likewise, the unit may be adapted to allow for more in-class reading time.

TEKS Addressed:

· (5) Reading/Comprehension of Literary Text/Fiction. Students understand, make inferences and draw conclusions about the structure and elements of fiction and provide evidence from text to support their understanding.

· (6) Reading/Comprehension of Literary Text/Literary Nonfiction. Students understand, make inferences and draw conclusions about the varied structural patterns and features of literary nonfiction and provide evidence from the text to support their understanding. Students are expected to analyze how rhetorical techniques (e.g., repetition, parallel structure, understatement, overstatement) in literary works, true life adventures, and historically important speeches influence the reader, evoke emotions, and create meaning.

· (13) Writing/Writing Process. Students use elements of the writing process (planning, drafting, revising, editing, and publishing) to compose text.

· (15) Writing/Expository and Procedural texts. Students write expository and procedural or work-related texts to communicate ideas and information to specific audiences for specific purposes.

· (17) Oral and Written Conventions/Conventions. Students understand the function of and use the conventions of academic language when speaking and writing. Students will continue to apply earlier standards with greater complexity.

· (18) Oral and Written Conventions/Handwriting, Capitalization, and Punctuation. Students write legibly and use appropriate capitalization and punctuation conventions in their compositions. Students are expected to correctly and consistently use conventions of punctuation and capitalization.

· (19) Oral and Written Conventions/Spelling. Students spell correctly. Students are expected to spell correctly, including using various resources to determine and check correct spellings.

· (24) Listening and Speaking/Listening. Students will use comprehension skills to listen attentively to others in formal and informal settings. Students will continue to apply earlier standards with greater complexity.

Textual Premise: Mohsin Hamid’s, The Reluctant Fundamentalist is an allegorical work outlining the life story of Changez, a young Pakistani who migrates to the United States to study at prestigious Princeton University. As a post-graduate, Changez is recruited to work for a very competitive consulting firm. His quest to fully assimilate into American society is paralleled by his pursuit of the beautiful but elusive Erica. Changez’ path is further challenged after the terrorist attacks of September 11th. He becomes the target of racial profiling and finds his relationship to the United States changing in a way that questions both his past and future. Fraught with symbolism, dramatic chiasmus, and couched questions of the United States’ alliance with Pakistan in the war on terror, The Reluctant Fundamentalist is a provocative study of one man’s journey to a new land and back home again.

Lesson Outline and Activities:

Week One Overview: In chapters 1-4 Changez goes to the United States to attend school. He vacations with other co-eds in Greece. After graduating, Changez takes a position at Samson Underwood, a high-powered consulting firm. These chapters establish the course by which Changez attempts to assimilate into American culture. 

* Students’ attention should focus on the building tension of characters, as well as the allegorical meaning behind them. Also, students should consider the duplicitous nature of the protagonist and begin to theorize Changez’ deepest, most sincere motivations.

Session 1 (45 minutes) – Chapters 1-4 Pre-Vocabulary Activities and Worksheet

Materials: Pre-Vocabulary List, Chapters 1-4 Pre-Vocabulary Student Worksheets

a) Assign each student or pair of students one vocabulary word from the chapters 1-4 pre-vocabulary list and distribute large pieces of paper to each student/dyad. The student/dyad will be responsible for 1) looking up the definition and part of speech of the word in a dictionary, 2) drawing a picture or cartoon that relates to the word, 3) identifying a synonym and antonym of the word, 4) using the word in an original sentence, and 5) creating a physical gesture to associate with the word

b) Have students record their findings on the large piece of paper. The paper should be divided into quadrants with each element of their findings being written or illustrated in one of the quadrant.

c) Students will then share their findings with the class and display their vocabulary charts. Learners in the audience must take notes on each presentation. The teacher should frequently repeat the physical gesture assigned to the word for students to frequently review the word’s meaning. As each new student presents a word, the teacher will revisit prior word gestures as students continue to build word familiarity.

d) When all students have completed their presentations and learners in the audience have finished taking notes, distribute the Chapters 1-4 Pre-Vocabulary Worksheet. Students will work independently or cooperatively to complete the worksheet. Any worksheets not finished during class time may be completed for homework.

Session 2 (45 minutes) – Independent Reading and Study

Materials: Student Chapters 1-4 Reading Guide, Student Dialectical Journal

a) Students will have the entire forty-five minutes to read and work silently on their Reading Guides and Dialectical Journals.

Session 3 (45 minutes) – Small Group Work/Cooperative Learning

Materials: Several large Post It notes, poster paper, markers

a) Divide students into small groups of four.

b) Explain to students that each group will divide the four chapters amongst themselves. Each individual student will then be responsible for collecting words from his or her chapter. Students will revisit his or her chapter and look for the specific words or phrases that the author has italicized. For each word or phrase that is italicized, the student will copy the word or phrase on a single Post It note. 

c) When all students in the group have copied the italicized words or phrases from their chapter, have the group spread all the Post It notes on the table. The group will then examine and discuss the quotes. Do the words or phrases have any relationship to each other? Is their an identifiable pattern in the italicized words and phrases?

d) Explain to students that they must carefully look at all the words and phrases and create five categories into which they can organize ALL words and phrases. Have them label the categories on a poster paper then arrange the Post It notes with corresponding words or phrases under each category.

e) After discussing and arranging the quotes, each group will write a well-developed paragraph addressing the categories they created. The paragraph should meaningfully incorporate some of the quotes and explain the relationship between the categories, as well as the affect of the underlying message on the reader.

f) Small groups will then display and present their work to the class.  

Session 4 (45 minutes) – Vocabulary Quiz 

Materials: Chapters 1-4 Vocabulary Quiz, 

a) Quickly revisit physical gestures assigned to vocabulary words for student to review.

b) Distribute Chapters 1-4 Vocabulary Quiz. As students turn in their completed quizzes, direct them to read and work quietly on the Reading Guides while the rest of the class finishes the quiz.

Session 5 (45 minutes) – “Quote Walk”

Materials: Overhead transparency of Character Quotes Chapters 1-4 OR computer with projector and Power Point presentation of Character Quotes Chapters 1-4, signs stating: American, Pakistani, and Neutral

a) Post the signs American and Pakistani at opposite ends of the classroom. Hang the Neutral sign in the middle of the two other signs.

b) Direct the entire class to line up at the back of the room. Introduce the idea that Changez’ character undergoes various shifts throughout the chapters. At times he seems to be critical of the United States, while at other times he appears to embrace it. Explain to students that you will be reading and displaying (either on the overhead or via Power Point) a series of quotes from chapters 1-4. Each quote will somehow reveal Changez’ inner feelings about both the United States and Pakistan. After reading each quote, direct students to interpret the quote and determine whether or not the quote proves Changez feels either American OR Pakistani. If the quote is indifferent, direct students to remain neutral. Have students physically move to the sign that corresponds to their interpretation and be prepared to explain their rationale. Ideally, not all students will agree. Ask members from each camp to explain his or her interpretation.

c) Students should monitor how many of the quotes they find to be “American”, “Pakistani” or “Neutral”. The teacher will monitor majority counts on the board.

d) Repeat the exercise until all quotes have been reviewed.

e) Discuss the class’s overall average reactions.

Week Two Overview: In chapters 5-8 Changez solidifies his reputation and work performance at Samson Underwood. He is quickly climbing the corporate ladder and making a name for himself. His first major assignment is in Manila, where he easily proves himself as outstanding. However, while away, the Twin Towers are attacked by terrorists resulting in a changed New York climate for Changez. Alongside the altered environment of Manhattan, Erica is also subdued and distant. Changez feels the affects of Erica’s social withdrawal while simultaneously becoming the target of Americans new racial biases in the wake of 9-11. Dismayed, Changez returns to Lahore.

* Direct students’ attention to Changez’ increasing tension and inner turmoil and the manner in which he questions the cultural and social mores he has so desperately tried to attain.

Session 1 (45 minutes) – Socratic Seminar

Materials: Copy of student class roster, print out of discussion points (for teacher only), several Post It notes or scratch paper.

a) Arrange classroom into two circles, an inner and outer. 

b) As students enter the classroom, have them show you their completed Reading Guides and Dialectical Journals. If the work is incomplete, direct the student to a seat in the outer circle. Students whose work is finished sit in the inner circle.

c) Have students brainstorm behaviors of an effective discussion. Note their feedback on the board. Quickly ask student to identify the top three to five behaviors and have them agree to discussion protocol. 

d) Before the discussion begins, explain to students that you will NOT be talking for the first ten minutes (you may adjust this to meet your class needs). During that time students are expected to engage in MEANINGFUL dialogue regarding chapters 1-4. Explain that you will be taking notes on each student’s contribution to the discussion as well as the merit of their comments. Grades will be assigned accordingly. (You may want to create a standard rubric for this task e.g. one meaningful comment = 50%, two = 60%, three = 70% etc.) 

e) Explain to students that students sitting in the outer circle may NOT speak in the discussion. They may however, contribute to the talk by writing their comments on a piece of scratch paper or PostIt note and passing it to a member of the inner circle. The inner circle member may then present the comment to the group but must clarify whose comment it is. In this manner, students who were not thoroughly prepared for the discussion may participate and earn a grade.

f) Start a timer and allow student to begin discussion.

g) When time is up, the teacher may engage in the discussion and guide conversation to pertinent points (see discussion points handout for help).

Session 2 (45 minutes) – Timed Essay

Materials: Writing Prompt Handout with Character Quotes


a) Distribute writing prompt. Students follow directions.

Session 3 (45 minutes) - Chapters 5-8 Pre-Vocabulary Activities and Worksheet

Materials: Pre-Vocabulary List, Chapters 1-4 Pre-Vocabulary Student Worksheets

a) See directions for Session 1 of Week One and follow same procedures.

Session 4 (45 minutes) – Small Group Work/Cooperative Learning 

Materials: Argumentation Group Work Student Handout, several large Post It notes, markers, poster paper

a) Divide students into small groups of four. In their small groups, students should discuss and determine who will play the following roles: 1) timekeeper, 2) scribe, 3) proofreader, 4) presenter. Direct students’ attention to role descriptions on student handout.

b) Assign students to read aloud the activity directions from the student handout. Review directions aloud with students. 1) Students are tasked to locate five quotes from chapters 5-8 that will serve as compelling support to the argument that Changez should or should not be granted immediate citizenship. 2) Each quote should be identified as ethos, pathos, or logos and each appeal must be represented. 3) The quotes should be arranged in their most logical and persuasive order. 4) The group must provide a one-paragraph, written rationale for the order in which they presented the textual support. 5) Each group will present their work to the class. 6) Discuss merits of each group’s work. Students should be prepared to critique each other’s work. 7) At the end of round one, the entire class should come to a consensus on the best quotes to use and in what order they should be presented. (See student handout for detailed directions.)

c) Allow groups fifteen to twenty minutes to work and prepare their poster paper.

d) Small groups present their findings.

e) Cumulative whole-class discussion and consensus.

f) If time allows, repeat the exercise assigning a different argument and audience for groups to address (see student handout descriptions for Round Two).

Session 5 (45 minutes) - Independent Reading and Study

Materials: Student Chapters 5-8 Reading Guide, Student Dialectical Journal

a) Students will have the entire forty-five minutes to read and work silently on their Reading Guides and Dialectical Journals.

Week Three Overview: Chapters 9-12 show the progressive decline of Changez’ American dream life. He returns to Pakistan for a visit, where he is torn between cultures and identities. His return to the United States further unsettles him. He is sent to Chile on a work assignment but while he is there, his disillusionment with American life continues to grow. He is further influenced by the acquaintance of Juan Bautista. Changez quits his job in New York, returns to Pakistan and gravitates to a professorial position where he evolves into an outspoken, activist educator who inspires fundamentalist students.

Session 1 (45 minutes) – “Whip Around” Discussion Activity, Timed Paragraph Writing

Materials: Overhead transparency of discussion activity, writing prompt 

a) Display overhead transparency of “Whip Around” quote, p. 115. Have a student read quote aloud.

b) Allow 3-4 to respond to each discussion question in writing.

c) When students have responded to all three discussion questions in writing, have them all stand up.

d) Going around the room, one at a time, have each student share their responses. Explain to students that if they have written something very similar to another student, they may skip that response. When student has shared all responses, he or she may sit down. If a student has TWO or more responses very similar to other students’, then he or she may sit down without verbally sharing written feedback.

e) Display or distribute copies of Timed Paragraph Writing Prompt Students follow directions.

Session 2 (45 minutes) - Socratic Seminar

Materials: Copy of student class roster, print out of discussion points (for teacher only), several Post It notes or scratch paper.

a) See directions for Session 1, Week Two and follow same procedures.

Session 3 (45 minutes) - Chapters 9-12 Pre-Vocabulary Activities and Worksheet

Materials: Pre-Vocabulary List, Chapters 1-4 Pre-Vocabulary Student Worksheets

a) See directions for Session 1 of Week One and follow same procedures.

Session 4 (45 minutes) - Independent Reading and Study

Materials: Student Chapters 9-12 Reading Guide, Student Dialectical Journal

a) Students will have the entire forty-five minutes to read and work silently on their Reading Guides and Dialectical Journals.

Session 5 (45 minutes) – Small Group Work/Cooperative Learning: Charting the American’s Reactions

Materials: Charting Activity Student Handout

a) Divide students into small groups of four.

b) Distribute Charting Activity Student Handout. Ask students to read each step aloud and allow for clarifying questions.

c) Students follow directions on handout to complete task.

d) Each small group will report their findings to the class.

Week Four Overview:

Session 1 (45 minutes) – Vocabulary Review Game and Chapters 1-12 Vocabulary Test

Materials: Computer with projector, personal dry erase boards, Power Point Review Game, Class Sets Chapters 1-12 Vocabulary Test, several index cards


a)   Divide students into small groups of three to four. Distribute a dry erase board to each group.

b)   Display review Power Point Game. Small groups will write the correct vocabulary word on the dry 

      erase board. Teams will receive one point for each correct response.

b) Distribute index cards to students. Have students choose two vocabulary words from chapters 1-12. 

c) Students will write the definition of the word on one side of the index card, and two synonyms on the back side.

d) Students move about the room, sharing the definition and synonyms of a vocabulary word. The other student must then provide the vocabulary word. If he or she is correct, students trade index cards and move on to another student.

e) Distribute Chapters 1-12 Vocabulary Tests. Students complete.

Session 2 (45 minutes) – Whole-class “Onion Ring” Discussion, Video Viewing and Worksheet

Materials: Computer with projector, Power Point presentation with quotes and discussion questions, several index cards

a) Distribute five index cards per student.

b) Display one slide from “Onion Ring” Power Point. For each quote, allow students approximately two minutes to respond to the discussion question in writing, on one side of index card. Repeat for each quote, students writing on one side of index card per question.

c) When students have addressed all questions in writing, have them form two concentric circles with students in outer circle facing inside across from students in inner circle.

d) Revisit slides of Power Point. Allow students approximately one minute to share their responses with the student across from them.

e) Have all students in outer circle move one person to their right. Repeat exercise with next quote. Continue until all discussion questions have been shared.

f) Distribute Salman Hamdani video worksheet. Play http://video.google.com/videoplay?docid=-7679597484089935943# video clip.

g) Student complete accompanying worksheet.

Session 3 (45 minutes) – Socratic Seminar

Materials: Copy of student class roster, print out of discussion points (for teacher only), several Post It notes or scratch paper.

a) See directions for Session 1, Week Two and follow same procedures.

Session 4 (45 minutes) – Language Test Chapters 1-12

Materials: Class Set Final Exam, Language Test Chapters 1-12


a) Distribute test, students complete.

Session 5 (45 minutes) - Timed Essay

Materials: Writing Prompt Handout


a) Distribute Writing Prompt. Students follow directions.

